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Malcolm Price Laboratory School 
• NEWSLETTE 
lrinaAbra,nova, Nil High 's Latestlku•lanPdcluinge Teacher 
II] n Russia, where Irina Abramova taught before com-ing to Cedar Falls this fall, the 
first Sunday in October is the 
"Day of Teachers". To celebrate the 
occasion, students perform a musical con-
cert and give their teachers flowers and 
gifts. Realizing that no such holiday is on 
the American calendar, Abramova didn't 
expect any attention that day. Imagine 
her pleasure when she received a letter 
from a group of her former eighth graders 
at the Second St. Petersburg Gymna-
sium. "It was my first letter from Russia. 
I communicate with my relatives by 
phone." 
NU High students of Russian are 
beginning to appreciate her as well. Miss 
Abramova is the latest, and perhaps the 
most experienced, of the Russian teach-
ers who have helped them learn the lan-
guage. For the past four years, James 
Sweigert has had native exchange teach-
ers assisting him in his Russian classes. 
When Abram ova was a student at the 
St. Petersburg State University, the coun-
try had a great need for elementary teach-
ers, so she began teaching during her 
final year. For five years she worked with 
elementary students in all subject areas, 
"except physical training," she said em-
phatically. "I never taught physical edu-
cation." By then she became proficient 
enough in English to begin teaching the 
language exclusively to students ages 6 
to 17. "In all I have been teaching for 
sixteen years," she said. 
Four years ago the American Coun-
cil of Teachers of Russian (ACfR) began . 
an exchange program that has brought 
two Russian instructors to the University 
of Northern Iowa annually. One of these 
teachers has team taught with Sweigert at 
NU High each year. In 1991-92 Natasha 
Profierenko from St. Petersburg filled the · 
same role. Abramova knows Sedykh 
well. They were teachers at the same 
school. 
This year Abramovameets daily with 
26 first-year Russian students, seven sec-
ond-year students and six third-year stu-
dents plus an eighth grade exploratory 
language class at NU High. In addition, · 
she helps to teach the second year UNI 
Russian class. Another exchange teacher 
from Russia, Galina Semenova, has UNI 
first and third-year Russian students. 
Learning English was not easy in the 
former Soviet Union, Abramova said. 
All of her study was done in the class-
room where teachers used traditional 
methods of language study. "There were 
many things we would have liked to do 
that we couldn't do." Groups of English 
speakers would tour Leningrad (as St. 
Petersburg was then called), but only the 
tour guides could communicate openly 
with the Russian people. If students tried 
to practice English with foreigners in a 
museum or exhibition hall, the KGB might 
challenge the exchange and make them 
answer a lot of questions. "We were told 
a lot of things, but didn't know if we were 
being told the truth. Things are so much 
better now." In fact, David Johnston, a 
University of Northern Iowa graduate 
from Onawa, Iowa, has been teaching 
English . at her gymnasium for the past 
two years. 
For the past few weeks Abramova 
has been enjoying autumn in Iowa in-
cluding a much anticipated visit to the 
Mississippi River. "I wanted to put my 
hands in it," she said. "Thanks to Marian 
Krogman (UNI professor of political sci-
~nce) I was able to visit Dubuque and 
Bellevue." All English students in Rus-
sia know the river well and are familiar 
with Mark Twain's Tom §aw.yer and 
Huckleberry Finn. 
Abramova, who does not have a car 
of her own, has a two-room-and bath 
aparbnent in Noehren Hall on the UNI 
campus. 
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6US MACKER - 1995? 
The 1994 Gus Macker basketball tour-
nament was the most successful yet. We pre-
sented $3,000 to UNI, and to the Cedar Falls 
Police Department and Waterloo Police Depart-
ment DARE programs during half-time of our 
September 9 football game with Janesville. The 
books are not final yet, but we should have an 
additional $10,000 to contribute to the NUHS 
Booster Club treasury for field house expenses. 
Will there be a tournament in 1995? 
Yes. The big question is, will the NUHS Booster 
Club be running it? Our Macker committee is 
losing some key members , some of which have 
worked hard for all four years and no longer have 
kids at NUHS. These people must be replaced 
now or we CANNOT commit to another con-
tract. We need you to volunteer for these posi-
tions now or we will tum the tournament over to some other group. It would be a shame 
for us to work hard for four years and give it all up just when we are starting to see the 
fruits of our labor. Ifwe have a full and active Macker committee we could make even 
more money than this year. Let's not give it away. 
POSITIONS ON MACKER COMMITTEE 
Co-Chairmen 
Mark Knutson - 266-3987 
Geof Grimes - 277-2589 




!) 2). _________ _ 
Registration 
I) Marge Moeller - 277- I 870 2). _________ _ 
Concessions 
I) 2) _________ _ 
Volunteers 
I) Julie Jacobsen 2) ___________ _ 
Gus Busters 
!) 2). _________ _ 
Entry Brochures 
!) ________ _ 
Gussette 
!) ________ _ 
Celebrity Bracket 
!) ________ _ 
These positions must be filled by November 15, 1994. If they are not filled, the 
two co-chairmen will resign and the tournament will be given back to Macker to do with 
what they want, which means the NUHS Booster Club is out of it. 
PLEASE CALL ANY OF THE LISTED PEOPLE TO VOLUNTEER. If you 
have any questions about any of the positions, call for information . DON'T WAIT, 














Between 7:30 a.m. and 3:30 p.m. 
Daily 
NO SClltl(IL 
No school Wednesday before 







PLS Nursery/Kindergarten Instructor 
During the early childhood years, 
birth through age eight, the development 
of mathematical thinking and concepts is 
a long process and is much more than 
knowing how to count and manipulate 
numbers in computations. Math con-
cepts cannot be taught, but must be con-
structed by the child. These concepts are 
constructed as children mature and have 
many hands-on experiences with the real 
world. Concepts such as more and fewer, 
far and near, similar and different, short 
and tall, now and later, first and last, over 
and under, precede later mastery of com-
plex mathematical concepts. Teachers 
provide environments, materials and ac-
tivities that support the child's inquiry 
into math. 
Young children develop concepts of 
classification, space, number, pattern, 
measurement, ordering and time. Early 
childhood classrooms provide activities 
that lead to the ability to think logically 
and creatively solve problems found in 
daily life. This is a rethinking of the 
traditional content of math curriculum. 
Most adults assume that if children 
can count they also have the understand-
ing of what numbers are . Counting is a 
rote, memorized activity. Children gradu-
ally come to understand the concept of 
numbers. They cannot understand num-
bers until they understand: 
*There is one-to-one correspon-
dence between each number 
name and what is being counted. 
*The number name applies to the 
whole set of objects and 
not just the last object named. 
* Other number names mean more 
or less than the number. 
* Numbers remain the same regard-
less of what objects are 
counted. 
* Physical arrangement of the ob-
jects does not influence 
how many there are. 
Young children need the following 
to help them make sense of their physical 
and social world so they can understand 
abstract math concepts later in their school 
life. 
* Classification/sorting activities are 
one way to organize 
and understand daily life. 
* Patterning is a form of ordering 
based on repetition and 
helps them make meaning. We 
look for the patterns in 
life to help us understand. 
* Geometry helps them see the prop-
erties of objects. Block 
play, puzzles, games and toys all 
teach geometry. 
* Measurement helps children make 
comparisons of things in 
their immediate environment. 
* Numbers are the concepts of quan-
tity and order. 
Children learn about math as they 
handle routines of the day, and are pro-
vided opportunities to manipulate ob-
jects. Children who have a background 
initially in concrete experiences become 
learners who more easily understand com-
plex math concepts. 
NewStaJJ 
Member 
Jana Hunter has joined us in the PLS 
office staff as secretary to the elementary 
and secondary principals. She previ-
ously worked on campus with the Up-
ward Bound Program. Please join us in 
welcoming Jana to PLS. 
PIES 
Thanhsgiving Pies 
The junior class post prom parents 
will be selling home-made pies just in 
time for Thanksgiving. Pumpkin, apple 
and cherry will be available for only 
$5.00 each. Call either Jane Doddema at 
266-24 25 or Pat DeJoode at 266-69 52 for 
ordering and delivery information. 
ldentijy At-Rish 
Students 
by Aricia De Vries 
Recently, educators have begun to 
use the term AT-RISK to describe acer-
t,ain category of students. The meaning 
of this term is never precise and means 
different things to different people. There-
fore, each program that is called an at-
risk program may have a slightly differ-
ent focus and target different popula-
tions. For example, some school profes-
sionals describe at-risk to mean primary-
age children who are failing and will be 
retained even though they have the intel-
lectual potential to succeed. Other school 
programs target adolescents who are most 
likely to drop out and/or who are at risk of 
becoming chemically dependent. Other 
programs focus on individuals in danger 
of developing emotional and/or behavior 
problems to the extent that they would no 
longer be eligible to attend school in a 
mainstream classroom. Finally, there are 
schools that take the shotgun approach 
and target their programs at youth who 
would be at risk for developing learning, 
behavioral and emotional problems that 
would lead to school failure, dropping 
out, delinquency, and suicide potential. 
Regardless of the focus of a given school's 
at-risk program, the IOWA ADMINIS-
TRA TIVECODE, Chapter28 l-l 2.5( 13), 
Provision for At-Risk Students, requires 
that a plan be in place to identify and 
provide assistance to students who have 
difficulty mastering the language, aca-
demic, cultural, and social skills neces-
sary to reach the educational levels of 
which they are capable. 
There are a number of factors that 
place children and adolescents at risk. 
One factor that places a significant num-
ber of youth at risk of school failure is a 
major life crisis. Some youth who have 
the potential to succeed do not succeed 
because they are trying to cope with a 
major life crisis such as divorce and sepa-
ration, loss of a significant person, or 
child abuse and neglect. It is not surpris-
ing when children and adolescents re-
spond to painful life experiences by de-
veloping emotional, behavioral and learn-
ing problems. What is amazing is that 
there are some young persons who expe-
rience crisis and manage to maintain them-





Included in each issue of the PLS 
Newsletter this year will be ideas which 
parents can use to help their students 
achieve in school. These have been taken 
from a booklet entitled 101 Ways parents 
can Help Students Achieve, published by 
the American Association of School Ad-
ministrators. Numbers 1-14 appeared in 
the October PLS Newsletter. This issue 
includes numbers 15-28. 
15. Understanding sequence is an im-
portant reading skill. Cut comic strips 
into individual panels. Have young 
children place them in the correct 
order. Or, for older children, follow 
a story for a week and discuss how 
and why events unfolded. 
16. Look through the newspaper to learn 
about free activities in your commu-
nity. You may find out about con-
certs, plays, story tellers, or dance 
performances. Plan to enjoy one of 
these activities with your family. 
17. Plan activities the whole family can 
enjoy. You might try a picnic in the 
park; a trip to the zoo; a visit to an art 
gallery; or an afternoon spent fish-
ing. These family activities can 
broaden your children's interests--
and add to their intellectual stimula-
tion, imagination, and academic 
achievement. 
18. Consider making a family time cap-
sule. To celebrate the new year, a 
birthday, or another special occa-
sion, consider putting together a col-
lection of items that preserve your 
family memories. 
You'll need to find a sturdy container 
that will hold your family souvenirs. 
Invite your children to decorate the 
container with their art work, a col-
lage of newspaper articles, or pie-
tures cut from magazines. 
Here are some things that you might 
include: 
Photos of family members and pets 
Favorite cartoons or comic strips 
A favorite T-shirt 
Clippings of current events 
Personal statistics (height, weight, 
age, school grade level) 
Autographs 
School pictures 
Copies of old report cards 
Favorite old toys that are no longer 
being used. 
Once you have assembled your time 
capsule, "bury" it in the back of the 
closet. Then enjoy it in future years. 
19. Read to or with your children daily. 
Studies show this is the single most 
important thing parents can do to 
help their children achieve. Encour-
age older children to read to their 
younger siblings. This way, both 
are developing a habit of reading 
while they are forming a special 
bond with each other. 
20. Make reading special. On a winter 
evening, pop some popcorn and 
snuggle up together with a book. 
Or, during the summer, plan a read-
ing picnic under the stars. Give your 
child a book by a favorite author for 
a birthday or holiday gift. 
21. Have your child use her imagination 
to plan a trip around the world. Have 
her think of places she would like to 
visit. Now try to help her find out as 
much as she can about those places. 
Visit the .library to check out books 
about her imaginary destination. 
Teach her how to look in the card 
catalog or use the library computer 
to find books about the imaginary 
destination. Ask the librarian if there 
are fiction books by authors from 
this country. Teach your child how 
to write for information about other 
places. For example, most states 
have a department of tourism in the 
state capital she can write to. Most 
countries have an embassy that can 
provide you with additional infor-
mation. Your local video store may 
also have a video about the country 
you've chosen. 
22. Don't think you need to have all the 
answers. Kids ask "zillions" of ques-
tions. That's how they learn. Say, "I 
don'tknow--let's go look it up." (That 
way you will both learn something.) 
23. Check out your local library. Make 
sure you and your child have library 
cards. Include a trip to the library in 
your weekly schedule. 
24. Take a walk through your neighbor-
hood at least once a week. Talk 
about what you sec ... or about any-
thing that's on your child's mind. 
These walks will become especially 
important as he grows older. Estab-
lishing the habit of communication 
when your child is young can build 
bridges that will promote talking and 
listening when he reaches the teen 
years. 
25. Learn a new sport or activity with 
your child. Show your child that 
learning is a lifelong activity. As 
yourchildgrowsolder, let him choose 
the activity you will learn together. 
26. Talk with your child. Spoken lan-
guage provides the foundation for 
learning to read and write. Even if 
you have a baby that seems too young 
to understand what you are saying, 
talk anyway. Families who talk with 
their babies have children who de-
velop language abilities earlier. 
27. As soon as your child can write his 
name, Jet him apply for his own 
library card. 
28. Help your child learn letters and num-
bers. Using crayons , make colorful 
posters of the "Letter of the Week" or 
the "Number of the Month." 
November 1994 
Malcolm Price Laboratory School Calendar 
SUNDAY MONDAY TUES_C>AY WEDNESDAY THURSDAY FRIDAY . ···-··· SATURDAY 
1 2 3 4 5 
6:45pm Play Rehearsal FB !st Round 6:45pm Play Rehearsal 7:30pm Play Performances 10:00am -12:00 Ch Choir 
8:00pm Ch Oreb Practice 6:45pm Play Rehearsal Practice 
7:30pm Play Performances 
I VB Regionals ~ I GSW State ~ 
6 7 8 9 10 11 12 
FB Quarterfinals 7:30pm Basketball Rules Ele Parrreach Con (No VETERAN'S DAY 
GBB Practice Begins Meeting (AUD) elementary classes) Parent-Teacher Conf NK-12 
7:00am Jazz Band Practice (No classes) 
3: 15pm Ch Choir Practice 
I FB Semi-Finals ~ 
I VB State ~ 
13 14 15 16 17 18 19 
BBB Practice Begins 6:45pm Ch. Oreb Practice 6:45pm Ch Choir Practice MS Orchestra Festival Ch Choir Practice {TBA) 
BSW Practice Begins 
N1CL Instr. Fest @ Apl/P-
Burg 
I FB State :.:)t• k 
I All-State Festival @ Ames .- ~ 
20 21 22 23 24 25 26 
7:00am Jazz Band Practice 6:30pm GBB vs Janesville 
6:45pm Ch. Oreb Practice 
8:00pm Ch Choir Practice 
I 1HANKSGIVING VACATION ~ 
27 28 29 30 
7:00am Jazz Band Practice 6:30pm GBB vs Dunkerton 
6:45pm Ch Choir Practice 
10/26/1994 
Do You Listen to Your Kids? 
Report on a Research Project 
by Jody Stone and 
Cathy Oates Bockensted 
"My parents never listen to me!" is 
a comment often heard from kids in 
school. However, the results of a recent 
study conducted in several middle schools 
in northeast Iowa, indicate that parents 
are, in fact, listening to their kids. 
Last year, Price Laboratory School 
students participated in a study designed 
to discover how students perceive their 
influence over their parents. More spe-
cifically, we studied the effects of a unit 
on home energy efficiency on students' 
perceptions of their influence on parents' 
energy use behaviors. We also looked at 
how parents feel about "advice" they re-
ceive from their kids about saving en-
ergy. 
PLS students in grades seven and 
eight participated in an interdisciplinary 
unit focusing on home energy manage-
ment. Ninth graders completed only the 
science portion of the unit. In mathemat-
ics , students studied how home energy 
use varies over time. Monthly utility bills 
from students' homes supplied the data 
for the math unit. In science class, stu-
dents conducted studies on air infiltra-
tion, lighting, appliances, and general 
energy wasting behaviors. Their studies 
included in-class experiments as well as 
data collection at home. As part of the 
unit, students conducted energy invento-
ries of their homes, reviewed simple ways 
to increase energy efficiency in their 
homes, and learned how to effectively 
communicate ideas about energy effi-
ciency to others. 
Students in the seventh grade lan-
guage arts classes studied persuasive tech-
niques combined with video production. 
They produced a class video designed to 
convince their parents and other viewers 
to use energy efficiently. In social stud-
ies , students were introduced to the his-
tory of home design in Iowa. This unit 
took on an energy perspective through-
out, as students learned how energy was 
used and conserved in home building. 
Students and their parents were sur-
veyed both before and after the unit in an 
effort to determine if students' and par-
ents' perceptions changed as a result of 
participating in the unit. Ten questions 
were asked of students and included such 
ideas as: 
* I feel I know enough about energy 
to give good advice on energy 
efficiency. 
* My parents value my suggestions 
about energy efficiency. 
* In general, I feel I can influence 
others. 
* My parents would make some 
changes in energy use, based on 
my suggestions. 
In 7 out of the 10 questions asked, 
students' responses were more positive 
after having completed the energy unit. 
In other words, after completing the en-
ergy unit, students felt significantly more 
competent about giving good advice about 
energy efficiency. They also felt their 
parents valued their suggestions more 
and would be more likely to take their 
advice after completing the unit. It is 
interesting to note that students felt they 
could influence others more after com-
pleting the unit. 
What about parents? Parents were 
asked questions similar to those asked of 
the students. Some examples include: 
* My child knows enough about en-
ergy to give good advice on en-
ergy efficiency. 
* I would make changes at home 
based on ideas on energy from my 
child. 
* I feel that my child can influence 
others. 
* I value my child 's suggestions 
about energy efficiency. 
There was a significant increase in 
the perception of influence in only 3 out 
of 9 parent questions. This leads one to 
think that the parents were not impressed 
with the information and advice on en-
ergy efficiency brought to them by their 
kids. However, this is not true. The 
parents surveyed started off with a much 
higher perception of influence by their 
children than did their kids . In other 
words, the parents surveyed perceived 
they have a great deal of respect and 
acceptance for ideas and information 
given to them by their children. Their 
· kids, in turn, do not have this positive 
feeling, tending to think their parents take 
their suggestions with a grain of salt. 
These findings have different mes-
sages for parents and for teachers. The 
findings remind teachers of the need to 
make a concerted effort to involve par-
ents in student learning. We must in-
crease the opportunities we provide for 
students to share information with their 
parents. It is not new news to teachers 
that when kids are empowered with 
knowledge and skills, this gives them a 
feeling of being able to take action on the 
issue in question. They feel good about 
their credibility. They are more likely to 
speak out and offer advice. If teachers 
structure more experiences that allow stu-
dents to apply their knowledge and skills 
in community and home settings, these 
experiences will be of great benefit to 
students. 
It is important for parents to realize 
that their kids have different perceptions 
about their influence. While parents are 
listening to their kids and many times 
acting on their suggestions, this feeling of 
acceptance is not felt by the kids . How 
can you as parents help your children to 
know that you appreciate their ideas and 
suggestions and are willing to take some 
of their advice? This is a good challenge 
with which to begin the school year. 
Encourage your kids to share school-
related information with you whenever 
possible. You may be surprised at how 
much you can learn from your kids! 
, . . . . . . . . . . . . . . . . . . " 
· <.Beginning <.Ballroom 
· 'Dancing Lessons 
• Beginning ballroom dance lessons 
will be held in the PLS lunchroom 
• on Wednesday evenings from 7 to 
• 8:30 p.m., beginning on Novem-
• ber 9, for seven sessions. Classes 
are open to PLS faculty, staff, par-
• ents, and other interested adults. 
• Instruction will include fox trot, 
• waltz, and swing; possibly Latin 
• dances. Cost is $17 per couple. 
• Instructor is Dr. Finsand. Contact 
• Dr. Upham (273-2407) to enroll. 
" . . . . . . . . . . . . . . . . . . . 
High School Students Examine HistoryTlirough 
Primary Source Materials 
by Lee Weber 
Can a group of high school students 
without extensive research experience 
examine original historical documents 
and then analyze and evaluate them in a 
graduate level research paper? That's the 
question the Herbert Hoover Presidential 
Library presented to UNI's School of 
Education early in 1994. After 8 months 
of planning and one month of hard work, 
the answer can now be given in a re-
sounding, "YES!" 
Lee Weber, Instructor at Price Labo-
ratory School, recently coordinated a sum-
mer research project which saw nine 
NUHS students doing the kind of schol-
arly work usually associated with a 
Master's Thesis. The students have just 
published a 16 I page document chroni-
cling their efforts. 
Weber notes that the project had its 
origins in January of 1994 when the Li-
brary contacted UNI about a unique op-
portunity. Two years before, the staff at 
the Gerald Ford Presidential Library in 
Michigan had solicited documents from 
all nine presidential libraries then in ex-
istence to create a special presidential 
research collection. The intent of the ef-
fort was to give college political science 
and history majors a chance to deal with 
original historical documents. The spe-
cial collection was copied and sent to all 
the libraries . The Hoover Staff in West 
Branch, Iowa, decided to go one step 
further. They invited Iowa secondary stu-
dents to participate as well. When Bill 
Callahan, Associate Dean in the School 
of Education, learned of the program, he 
contacted Vickie Robinson, Principal of 
NUHS to sec if it would be possible for 
their students to become involved. The 
program was explained to Weber, who 
teaches senior high school social studies 
courses, and he enthusiastically welcomed 
the opportunity. 
In the spring Weber gave a brief 
orientation to all high school students 
about the program. A formal application 
process followed, after which nine stu-
dents were selected, including juniors 
Eric Cook-Wiens, Stephanie Houlson, 
Erica Lee, Susie Newsom, and Rachel 
Wilson; sophomores Adlai Griffith, Mark 
Hayes, and Mike McGuire; and ninth-
grader Peter Vanderwall. 
The students began meeting in March 
to prepare for the summer project. Each 
student was given general background 
readings on the presidency as well as two 
or three biographies of one of the presi-
dents, so that each student could become 
the team expert about one of the presi-
dents from Herbert Hoover to Jimmy 
Carter. 
Weber then accompanied the stu-
dents to the Hoover Library the week of 
June 6-10. Dunng the week the students 
were introduced to the formal world of 
historians and archivists, took part in 
several educational tours of the Hoover 
Muse um, and, of course, poured over the 
many documents in the special presiden-
tial collection. After the week's research 
was over, the team returned to Price Lab 
School for two days of intensive discus-
sion, analysis, and collaboration. They 
compared and contrasted various elements 
of the nine presidencies, and attempted to 
create an "ideal" president. They then hit 
the computers to write up their results, in 
a document entitled, "Decision-Making 
at the Source." After nearly two weeks of 
writing, rewriting, and editmg, the final 
work was completed. 
Looking back on the experience, both 
the students and Weber were very salis-
fied. "We gave each of the students 
surveys after the completion of the project 
and asked for their comments. They were 
overwhelmingly favorable, with each stu-
dent giving the entire program high marks. 
Each of the students also recommended 
the program to other high school students 
in the future." 
Students received one hour of aca-
demic credit for their efforts, but Weber 
noted the real payoff was in what they 
learned about the process of high level 
research. "They learned about the value 
of preparation, planning and organiza-
tion; they learned what can be accom-
plished in a very short period of time, if 
everyone on a team puts in his/her share 
of hard work; and most of all they learned 
the merits of teamwork, cooperation, and 
collaboration, which will carry over into 
all aspects of life beyond their years of 
formal education. I am proud of each and 
everyone of them." 
Weber concluded by expressing his 
deep appreciation to the staff at the Hoover 
Library, especially Mary Evans and Dale 
Mayer, as well as the administration at 
Price Lab School and the School ofEdu-
cation, particularly Vickie Robm~on, 
Linda Fernandez, Roger Kueter, Bill 
Callahan, and Tom Switzer, who encour-




Price Laboratory School 
(3 19) 273-2056 ... SCHOOL 
(3 19) 266-4121 ... HOME 
PLS F1•11,it 11111l 
~leat/CltePst• ~tile 
Middle school and high school mu-
sic students will hold their fir~t annual 
fruit and meat/cheese sale this year, be-
ginning on November 3rd and ending on 
November 9th. Fruit sales include mixed 
boxes of oranges, grapefruit, apples, and 
pears; unmixed boxes of oranges and 
grapefruit will also be available. Gift 
boxes arc available in both fruit and meat/ 
cheese. Delivery will he approximately 
December I through 3, just m time for 
I holiday gift-giving. 
Funds earned through the sale will 
he used for two purposes: I ) current sup-
plies and equipment expenses for the 
department and 2) funding for a high 
school music department trip within the 
next two to three years . Monies arc 
needed for funding the departmrnt's ,c .1c ' , 
mg and performance activities due t,J 
reductions in university funding to PLS 
Plans for a pcrforniancc trip for the high 
school groups arc in the formative sta~es 
at this time. 
Your support through ordering will 
be greatly appreciated. Parents of music 
students arc encouraged to take the order 
fonns to their workplace to get a(1ditiora 
orders forthcirchild(ren) . Any 4uest10n~ 
should he directed to Leonard Upham, 
Music Department Chair, at 273-2407. 
MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY 
Nov.1 Nov.2 Nov.,3 Nov.4 
Scrambled Eggs Raisin Toast Toast/Jelly English Muffin 
···················· ···················· .................... .................... 
Hamburger Biscuits n' Hogie Sandwich/ Chili 
Tator Tots Chicken Gravy Lettuce & Tomato Cinnamon Roll 
Fresh Fruit Green Beans Potato Salad Applesauce 
~
Fruit Cocktail Fresh Fruit 
Nov. 7 Nov.8 Nov.9 Nov. 10 Nov.11 
Toast/Jelly Breakfast Bar Toast/Peanut Butter Toast/Jelly NO SCHOOL 
··········· ········· .................... ···················· .................... ···················· 
Egg or Ham Salad Baked Potato/ Hot Dog No Elementary Faculty 
Sandwich Topping Choice French Fries Faculty Inservice/Conferences 
Cole Slaw Peanut Butter Sandwich Fresh Fruit Inservice/Conference 
Fresh Fruit Pears 
Cookie 
Nov., 14 Nov.15 Nov.16 Nov.17 Nov.18 
Toast/Jelly Struedel Stick English Muffin Toast/Jelly Raisin Toast 
....... ............. ···················· .................... ···················· .................... 
Pizza Sub Sandwich Taco Salad Hot Turkey Sandwich Tator Tot Casserole Hot Ham n' Cheese 
Applesauce Buttered Bread Mashed Potatoes/Gravy Cheese Sandwich Sandwich 
Peanut Butter Bar Fresh Fruit Peas n' Carrots Peaches Cole Slaw 
Pears Chocolate Chip Bar Fresh Fruit 
Brownie 
Nov. 21 Nov. 22 Nov. 23 Nov. 24 Nov. 25 
Toast/Peanut Butter VACATION THANKSGIVING VACATION 
Toast/Jelly .................... .................... ..................... . ................... 
···················· Pork Patty/Bun NO SCHOOL 
Sloppy Joe Hamburger Baked Beans NO SCHOOL NO SCHOOL 
Corn Pineapple Chunks 6 Apple Crisp 
Nov. 28 Nov. 29 Nov. 30 
Toast/Jelly Raisin Toast Waffle/Syrup Breakfast includes choice of juice and cereal every day. 
... .. ....... .... ... . ···· ········ ········ ........ ............ All meals include milk. 
Lasagna Chicken Patty/Bun Pizza Slice Lunches include Salad Bar. 
Garlic Toast Layered Lettuce Salad Cole Slaw *In celebration of all October Birthdays! 
Green Beans Fresh Fruit Fresh Fruit 
Applesauce Rice Krispie Bar 
Identifying At-Risk Students-
Continued from page three 
selves without an emotional reaction that 
causes intrapsychic distress, interpersonal 
problems, and school failure. The only 
explanation for this is that we are all 
individuals born with basic personality 
characteristics and preset limitations in 
our ability to tolerate frustration. Some 
of the other factors that can place youth at 
risk of school failure are language barri-
ers, disabilities and economic and cul-
tural deprivation. Ideally, if teams are 
aware that a given individual is experi-
encing a factor that may place them at 
risk, preventative measures can be taken 
before they begin to develop at-risk char-
acteristics. 
Some of the at-risk indicators/char-
acteristics that educators and parents 
should heed are: low motivation to com-
Malcolm Price Laboratory School 
University of Northern Iowa 
Cedar Falls, Iowa 50613 
plete assignments; sudden changes in 
classroom performance or social interac-
tion; poor organization of study habits 
(can't find homework, lacks necessary 
materials, etc.); limited English profi-
ciency; lack of friends; victim of over-
whelming peer harassment; low achieve-
ment scores; frequent tardies; poor atten-
dance; no extracurricular involvement; 
pregnancy; substance use or abuse; un-
healthy appearance; no identified career 
interest during high school years; course 
selection during high school that is highly 
random, leading towards no specific post-
school training or career choice; and in-
ability to interact with students of a dif-
ferent race or socioeconomic background. 
It is essential that parents and educators 
are aware of at-risk characteristics so that 
a timely referral can be made and when 
necessary, a system of support estab-
lished. 
At PLS there arc three at-nsk teams 
in place, one at the elementary, middle 
school, and secondary level. If a parent, 
administrator, or teacher, has a concern 
regarding an individual student's aca-
demic, behavioral, or social/emotional 
status, they may direct their concerns to a 
respective at-risk team member or the 
student's guidance counselor. The team 
will then collect necessary data, isolate 
the problem, identify solutions/make rec-
ommendations for support, and carry out 
the recommendations to the extent pos-
sible given the resources available. When 
parents and school professionals work 
together for the betterment of our youth 
the process of prevention and interven-
tion arc greatly enhanced. 
~ 
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